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Chapter I: Student/Community Profile  
Tamalpais High School is located in Mill Valley, an enclave community just north of the Golden 
Gate Bridge in Marin County.  Tamalpais High School is the oldest of three comprehensive High 
Schools in the Tamalpais Union High School District that serves 3,928 students.  Located on 22 
acres, the campus has undergone five years of modernization.  The campus includes modernized 
classrooms and computer labs, a library, a new performing arts center, a swimming pool (yet to 
be modernized), visual arts facilities, state-of-the-art industrial arts facilities, two renovated 
gymnasiums, and renovated track, football and baseball fields.    A recent new bond will provide 
a new classroom building, pool, field house and tennis courts.  It is expected that these projects 
will be completed by early 2009. 
 
Tamalpais High School opened in 1908 and is a school rich in history, tradition and pride.    
Tamalpais High School’s student enrollment of 1183 reflects the ethnic makeup of the area:  
73% white, non-Hispanic; 8% Hispanic or Latino; 7% African American; 7% Asian; 5% other.  
Students who attend Tamalpais High School reside in one of three unique communities in 
southern Marin County:  Mill Valley, Sausalito/Marin City and Bolinas/Stinson Beach.  The 
majority of Tamalpais High School’s students reside in Mill Valley, an affluent, primarily white 
community.  Seven percent of the student population receives free and reduced lunches, 9% 
receive special education services, 1% are identified as 504 and 5% are ELD students. 
 
The parents and community at large are extremely supportive of the school.  Parents serve on 
numerous committees, and the Tam High Foundation annually raises hundreds of thousands of 
dollars in order to enrich academic programs in the school.  Other parent groups include the 
PTSA, THUMB (music boosters), and Athletic Boosters, which also raise funds and provide 
support for a variety of school programs and activities.  Local businesses support the school by 
co-sponsoring fundraising activities, giving donations, offering scholarships, and providing jobs 
and internship opportunities for the students.   
 
In 2005 Tamalpais High School earned its second California State Distinguished School award. 
 
Tamalpais High School has been continuously accredited since 1960.  In 2000 the school 
received a six year term with a mid-term visit.  In 2004 the district applied for and received a one 
year extension from the accrediting commission due to district-wide modernization projects. 
 
Attendance 
Average daily attendance for Tamalpais High School is 95.5%.  This has been a consistent 
pattern for the past ten years.   
 
Parent Education Level 
Most Tamalpais High School parents are college graduates, including over 50% who attended 
graduate school. 
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Campus Safety and Culture 
The entire staff meets once a month where current site issues are addressed.  Decision-making at 
Tamalpais High School is done through a representative model.  Solutions to problems are 
solicited from staff before the Site Council, department chairs, or the entire staff makes an 
informed decision. 

Due to the rare occurrence of fights or any other violent acts on the Tamalpais High School 
campus, students and staff feel safe from physical attacks and the staff reported that there was 
infrequent student defiance or use of profanity. 

 
Staff  
One hundred percent of the teaching staff at Tamalpais High School has met the highly qualified 
teachers’ requirements of NCLB.  All of the teaching staff members are fully credentialed to 
teach within their designated subject areas, and four of the teachers National Board Certified. 
 
Adequate Yearly Progress 
Over the five years that data has been released under NCLB, Tamalpais High School met all 
the targets with the exception of the participation rates in 2002. 

 
For 2005 and 2006, all ten specific AYP targets were met by Tamalpais High School within the 
four specified areas.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
State and Federal Measures of Academic Performance 
API  

Tamalpais High School 
Adequate Yearly Progress (AYP) 2002-2006 Targets 

Year  Participation Rates Annual Measurable Objectives API Graduation Rate  
2002                     No Yes NA NA 

2003 Yes Yes Yes Yes 

2004 Yes Yes Yes Yes 

2005 Yes Yes Yes Yes 

2006 Yes Yes Yes Yes 
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For the previous three years, Tamalpais High School has made small increases in its API 
scores, but in 2006 it dropped to 802 from the 2005 API of 807.  Tamalpais High School has 
had a slight decline in API scores during the last four years.  Its statewide rank has 
consistently been a ten, and the similar schools rank was five and has fluctuated between a 
four and a ten.  Because of insufficient student participation in the STAR assessments, 
Tamalpais High School has failed to receive either Growth or Base API scores on a two 
occasions.   

 
Percent of Students Scoring Proficient or Advanced 

on California State Standards Tests 
 2002 2003 2004 2005 2006 

 # tested % 
Pro/Adv 

# tested % 
Pro/Adv 

# tested % 
Pro/Adv 

# tested % 
Pro/Adv 

# 
tested 

% 
Pro/Adv 

English Language Arts         

Grade 9 266 69% 287 74% 342 68% 265 72% 307 79% 

Grade 10 206 68% 277 66% 268 68% 328 65% 246 62% 

Grade 11 178 67% 202 67% 242 63% 225 63% 266 58% 

           

Mathematics          

Algebra I 165 23% 172 35% 196 32% 147 24% 185 34% 

Geometry 216 47% 257 44% 250 44% 261 42% 228 51% 

Algebra II 160 29% 181 41% 228 17% 203 29% 204 21% 

Summative 

Mathematics 

63 62% 71 69% 89 51% 86 45% 123 52% 

          

           

Science           

Earth Science 254 61% 257 52% 323 47% 231 46% 300 53% 

Biology 191 71% 265 67% 312 63% 355 56% 309 66% 

Chemistry 86 60% 73 66% 101 66% 97 45% 77 56% 

           

Social Science          

World History 205 79% 274 59% 262 56% 319 64% 249 65% 

U.S. History 176 70% 190 63% 238 55% 210 52% 273 56% 

 
 
California High School Exit Exam (CAHSEE) 

Tamalpais High School 
Academic Performance Index 

Base Year Base  API School Year Growth API Growth Statewide Rank Similar Schools Rank 
1999 817 1999-2000 770 -47 10 8 

2000 785 2000-2001 * NA 10 4 
2001 * 2001-2002 * NA NA NA 

2002 806 2002-2003 802 -4 10 10 
2003 809 2003-2004 804 -5 10 10 
2004 808 2004-2005 807 -1 10 7 
2005 807 2005-2006 802 -5 10 5 
• No API as the school did not meet participation rate 
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In 2005-06, 94% of the grade 10 students at Tamalpais High School passed the English-
Language Arts section of the CAHSEE, up from 92% last year.  The sophomore mean scale 
score was 411, up from 407 the prior year.  Fifty-four percent of all special education students 
taking the exam passed the English-Language Arts section.  There were four ethnic groups that 
had significant numbers of participants: Asian, Hispanic, African American, and White.  For 
English-Language Arts, the pass rates were 66%, 68%, 63%, and 97%, respectively. 
 
 

Tamalpais High School 
California High School Exit Examination (all grades) 

English Language Arts, 2002-2006 
 

Year Number tested Number Passed Percent Passed Number Not 
Passed 

Percent Not 
Passed 

2002 237 228 96% 9 4% 

2003 273 257 94% 16 6% 

2004 270 256 95% 14 5% 

2005 366 315 86% 51 14% 

2006 315 275 87% 40 13% 

 
On the Mathematics section, 93% of Tamalpais High School grade 10 students passed, up from 
92% the prior year.  The mean scale score for sophomores was 406, up from 401 last year.  
Forty-four percent of all special education students taking the exam passed the mathematics 
section.  There were four ethnic groups that have significant numbers of participants: Asian, 
Hispanic, African American, and White.  For mathematics, the pass rates were 83%, 70%, 50%, 
and 94%, respectively.  
 
 

Tamalpais High School 
California High School Exit Examination (all grades) 

Mathematics, 2002-2006 
 

Year Number tested Number Passed Percent Passed Number Not 
Passed 

Percent Not 
Passed 

2002 233 202 87% 31 13% 

2003 291 246 85% 45 15% 

2004 271 253 93% 18 7% 

2005 368 327 89% 41 11% 

2006 305 263 86% 42 14% 

 
 
 
 
 
California English Language Development Test (CELDT) Results 
 
Most Tamalpais High School students who are ELLs score in the beginning to intermediate 
levels on the CELDT test.  The ELL population is very small (less than 30 students) and 
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fluctuates greatly from year to year.  Tamalpais High School serves as the magnet school for 
ELL students for the district.   
 
SAT Reasoning Test (SAT I) 
 
For the Class of 2006, 71% of the Tamalpais High School seniors took the SAT Reasoning test, 
down 16% from 87% in 2004-05 which was the highest rate in the past five years.   
  
Tamalpais High School seniors posted a gain of four points with a score of 580 on the 
Mathematics subtests.  There has been a five-year improvement trend in Mathematics.   

 
The mean critical reading score dropped five points to 573.  The scores are significantly above 
the state and national averages. 
 

Tamalpais High School 
SAT Reasoning Critical Reading Scores 

2002-2006 
 2001-02 2002-03 2003-04 2004-05 2005-06 

Nation 504 507 508 508 503 

California 496 499 501 504 501 

District 552 569 567 581 574 

Tamalpais  541 557 578 578 573 

 
Advanced Placement (AP)  
 
In 2006, the number of tests taken and the number of students taking tests were similar to the 
prior year. Two hundred and forty-eight students took 445 exams. The mean number of exams 
per test taker was 1.8, the highest in the district.  Last year 246 students took 458 tests. Overall 
73% of the test takers scored a 3 or higher, a slightly lower percentage than the previous year of 
75%. 
 
 
 
 
UC/CSU Entrance Requirements 
Fifty-nine percent of the Class of 2006 for Tamalpais High School completed UC/CSU 
requirements, which is the lowest in the past five years, and slightly below the district’s rate.  

Tamalpais High School  
SAT Reasoning Mathematics Scores 

2002-2006 

  2001-02 2002-03 2003-04 2004-05 2005-06 
Nation 516 519 518 520 518 

California 517 519 519 522 518 

District 568 575 568 582 581 

Tamalpais 547 557 573 576 580 
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Over the last five years, the rate has ranged for Tamalpais High School seniors from this 2006 
low to a high of 72.3% in 2004. 
 
 
District Outcomes/Basic Skills Proficiencies 
 
In September 2003, the Board of Trustees approved a change in the graduation requirements, 
effective with the entering ninth grade class (graduating Class of 2006).  For these students, the 
reading and mathematics proficiency requirements were to be met through a combination of the 
STAR test and the Core Literacy Portfolio. Thus, the proficiencies reported are based upon the 
STAR tests, the Direct Writing assessment and the District’s Computer Literacy Proficiency 
assessment.   
To assess students’ writing abilities, the district uses its own direct writing sample based upon 
the Bay Area Writing Project model with holistic scoring on a 1 to 6 scale. The standard is a 
score of ‘4’ or better. This assessment was changed beginning in 1998 with the ninth grade class, 
to require more demonstration of thinking rather than strict writing literacy.   
 
Most recently, the state has instituted the California High School Exit Exam (CAHSEE) for 
public school students to receive a high school diploma, beginning with the Class of 2006.  This 
assessment has both an English-Language Arts and Mathematics component.  The District has 
accepted the mathematics portion of CAHSEE as an additional means to indicate meeting 
mathematics basic skill competency.   
 
Because of the changes in the assessments, some of the year-to-year data fluctuations on 
individual tests should be expected.  However, the use of multiple measures helps to portray an 
accurate picture of student performance trends for individual schools and subgroups. 
 
Students have two options for meeting the computer literacy requirement:     
1) Enroll in and complete a semester-long computer literacy course during which they 
demonstrate each of the required proficiencies or 2) pass the district’s computer literacy 
performance test.   
 
Students must demonstrate these proficiencies before they can earn a diploma from the 
Tamalpais Union High School District. Starting with the class of 2006, another section, the 
spreadsheet, was added to the computer proficiency outcome. 
 
 
 
 
 
 
 
 
Reading Outcome 
Tamalpais High School’s pass rates for the Reading Outcome improved, when compared to last 
year, at grade 9 and declined at grades 10, 11, and 12.  Relative to the last five years, the Reading 
Outcome rate at grade 10 and 12 was the lowest in four years. The pass rate for grade 9 has been 
fairly constant for the past three years, and the rate for grade 11 was lower than in the previous 
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two years. 
 

Tamalpais High School 
Reading Outcome 

 2002-2006 
Grade 2002 2003 2004 2005 2006 

  9 58% 68% 71% 69% 75% 

10 67% 77% 84% 76% 72% 

11 79% 88% 95% 91% 82% 

12 97% 99% 99% 98% 96% 

 
Writing Outcome 
Tamalpais High School’s percentage passing the Writing Outcome stayed the same at grade 9, 
when compared to last year, and declined at grades 10, 11 and 12.  Relative to the last five years, 
the Writing Outcome rates generally improved, with fluctuations of several percentage points 
from year to year. 
 

Tamalpais High School 
Writing Outcome 

 2002-2006 
Grade 2002 2003 2004 2005 2006 

  9 74% 78% 74% 78% 84% 

10 86% 83% 88% 91% 85% 

11 82% 90% 95% 95% 93% 

12 97% 99% 99% 99% 96% 

 
Mathematics Outcome 
Tamalpais High School’s pass rates for the Mathematics Outcome improved, when compared to 
last year, at grade 9 and 11; and were lower in grades 10 and 12.  The grade 9 pass rate increased 
by 8% to 51% after the steep drop the previous year from 64% in 2004 to 43% in 2005. Again, 
that drop is most likely attributed to the fact that there were no CAT-6 mathematics tests in the 
STAR testing for freshmen after 2004, and students could only pass through the CST course 
specific tests.   
 

 
 
 
 
Graduation Rates  
Tamalpais High School's graduation rate was 92.6%, which was up compared to the previous 
year of 89.0%.  The school’s five-year average graduation rate is 92.1%. 

Tamalpais High School 
Mathematics Outcome 

2002-2006 
Grade 2002 2003 2004 2005 2006 

  9 61% 64% 64% 43% 51% 

10 75% 88% 93% 91% 89% 

11 81% 92% 94% 96% 99% 

12 98% 99% 99% 98% 96% 
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Dropout Rates 
Tamalpais High School reported four dropouts in 2005-06, which is more than the four previous 
years. The one-year dropout rate was 0.3%.  It has been either 0.2% or 0.15% the four previous 
years.  
 
Summary Statement: 
The staff utilizes a large number of assessment tools in order to improve the quality of 
instruction and to insure that the various programs are of the highest caliber. Tamalpais High 
students have consistently scored very high in all state and local assessments.  The school 
climate is one that stresses academic success and there is a strong culture of support for the 
academic programs by both the parents and the community at large.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chapter II: Progress Report  
 
Significant Developments since Last Self-Study 
 
Since the last WASC visitation in the spring of 2000, the following facilities have been 
modernized: administrative offices, a library/media center, a staff lounge/workroom, at least 40 
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classrooms, a music/band shell room, a photography lab and darkroom, a business and career 
center, an updated language lab, and two entire gymnasiums. Completed upgrades to existing 
facilities also include the boys' and girls' locker rooms, a student services center, all the athletic 
fields, a weight room, and a wood shop.  Tamalpais High School has modernized the majority of 
its classrooms and intends to complete the first modernization program by April of 2007. The 
new state-of-the-art 160-seat performing arts center is completed, providing space the award 
winning Conservatory Theatre Ensemble (CTE), musical productions, assemblies, and special 
events. 

Other significant changes include: 
• A Small Learning Communities planning grant was obtained which led to the creation of 

an academy program (AIM), and a fledgling Health/Medical pathway. 
• A new administrative team hired in 2001 has remained intact since 2002. 
• Nearly 50% of the faculty members are new to the school since 2001. 

 
Follow-up Process 
 
After the last self-study in 2000 and the report of the visiting committee, Tamalpais High School 
revised its action plan to meet district criteria as well as incorporate the visiting committee’s 
recommendations.  The plan addressed three major goals: 
 

• Implement technology to enhance instruction, increase communication, and support 
student creativity and productivity 

• Increase participation and improve performance of all students on district graduation 
outcomes (ESLRs), STAR tests, and the High School Exit Exam 

• Continue development of strategies such as smaller learning communities to increase 
personalization, curricular relevance, connections to the world of work, and a safe, secure 
campus 

 
The School Site Council monitors the action plan on a regular basis.  Responsibility for 
implementing each component of the plan is assigned to specific school staff by the 
administration.  The principal makes an annual report to the Board of Trustees on progress 
toward action plan goals. 
 
 
 
 
 
 
School-Wide Critical Areas for Follow-Up from 2000 Visiting Committee 
 
The previous visiting committee identified seven school-wide critical areas for follow-up.  (Note: 
 The school staff frequently uses the term TAM when referring to the high school)  The areas 
identified are:   

1. Tam needs to develop and implement a plan to improve collaboration and  
trust across disciplines and among staff members. 

 
A Small Learning Communities planning grant provided the primary impetus for 
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interdisciplinary collaboration among staff members.  Teachers from the 9th and 10th grade 
English and social studies courses redesigned the program to better connect the two areas for 
the students.   
 
2. There is a need to develop a comprehensive, coherent staff development 
plan consistent with school-wide learning outcomes and enhancement of a positive 
learning environment.  The plan needs to establish a single focus that combines the 
goals of WASC, Bay Area School Reform Collaborative, and Digital High School.  Time 
and resources need to be allocated to implement this task. 
 
Tam’s action plan has combined the goals of WASC, Digital High School, and the district 
three-year plan.  Professional development is designed to support the action plan through 
focused, long-term activities.    The application of technology skills for both teachers and 
students continues every year extending the work done with the Digital High School grant.  
Collaborative staff development is done within departments.  This process of professional 
development has increased student performance on state and district assessments.   
 
3. There is a need to address the issues on increasing the voice of parents  
and students from diverse communities of Mill Valley, Stinson Beach, Marin City, 
Bolinas, and Sausalito. 

 
Administrators and staff continue to seek ways to increase parent involvement from diverse 
communities.  They make annual visits to feeder schools to meet with prospective parents 
and students.  Site administrators have several nighttime meetings to discuss topics of interest 
with parents.  E-mail is used to enable more parents from the other communities to 
communicate easily with the Tam staff.   
 
4. The Tam staff needs to collect, analyze, and interpret data.  Staff training  
is necessary to enhance teacher understanding of how to apply data analysis to modify 
and revise curriculum for the improvement of students learning. 

 
The district provides teacher release time to support data analysis, especially in the areas of 
writing and mathematics.  The staff examines performance results on teacher made and state 
mandated assessments to target interventions, adjust curriculum to align with California 
content standards, and improve teaching and learning. 
 
 
 
 
5. There is a need to re-evaluate the tutorial period and develop a plan to  
increase its effectiveness. 

 
After much discussion, rules and expectations for students in the tutorials were created and 
published on a poster displayed in all classrooms.  The “pass” procedure was revised to 
ensure more effective use of tutorial time.  In accordance with the teacher contract, the 
adjustment to the workday necessitated by tutorial is revisited and voted upon every 2-3 
years. 
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6. Tam needs to find avenues to increase student voice in the decision- 
making process and the means for students to discuss issues and concerns with school 
leadership. 

 
  Students are represented on the School Site Council and other committees. They are 
included in the discussions on issues such as tutorials, student behavior at dances, and 
campus modernization.  The Tamalpais High School  student representative on the Board of 
Trustees ensures student input on district-wide decisions.  Students participate in staff 
meetings.   
 
7. Tam needs to build upon current efforts to develop a governance  
structure that ensures that all of the stakeholders will have a meaningful involvement in 
the decision-making process. 

 
Tamalpais High School developed a new governance structure in 2001 with the arrival of a 
new administrative team.  The Tamalpais High School decision-making matrix is printed 
with the membership and roles of all groups clearly defined.  Survey data suggest that staff, 
parents, and students feel the governance structure is effective and that they are included in 
the decision-making process whenever it is appropriate.   

 

 

 

 

 

 

 

 

 

 

 

 
Chapter III: Self-Study Process 
 
The school district has adopted 14 Outcomes ( ESLRs) for all of the high schools.  Each 
Outcome has its own descriptor that more clearly delineates that outcome. Furthermore, students 
are required to demonstrate proficiency in Outcomes 1,2,3, and 5 in order to graduate.  The 14 
Outcomes are: 
Outcome 1 
Communicate articulately, effectively, and persuasively when speaking and writing  
Outcome 2 
Read/view and analyze material in a variety of disciplines  
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Outcome 3 
Use technology to access information, analyze/solve problems, and communicate ideas 
Outcome 4 
Demonstrate knowledge of individual rights and responsibilities in a democratic society  
Outcome 5 
Apply mathematical knowledge and skills to analyze and solve problems 
Outcome 6 
Demonstrate scientific literacy 
Outcome 7 
Demonstrate knowledge of the global environment and its resources 
Outcome 8 
Communicate in a second language 
Outcome 9 
Apply the principles of economics 

Outcome 10 
Analyze current issues from historical, political, economic, geographic, scientific and 
multicultural perspectives 

Outcome 11 
Appreciate, interpret, experience, create, and/or perform artistic work 

Outcome 12 
Demonstrate school-to-work/post secondary transition skills and knowledge 

Outcome 13 

Participate in community, social, civic, or cultural service 
Outcome 14  
Demonstrate knowledge, skills, and self-discipline necessary to achieve and maintain good 
health 
 
 
 
 
 
 
The Visiting Committee’s responses to the following regarding the self-study process are: 
1. The involvement and collaboration of all staff and other stakeholders to support student 

achievement 
Based on meetings with all stakeholders the Visiting Committee concluded that there was ample 
collaboration and opportunity for all to contribute in the development of the self-study.  The 
school utilized a WASC Leadership Team to oversee the writing of the report.  Staff members, 
parents and students served on the focus group teams. The staff, parents, and students completed 
separate surveys regarding the school.  The survey results were made available to the visiting 
committee. 
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2. The clarification and measurement of what all students should know, understand, and 
be able to do through expected schoolwide learning results and academic standards 
(note the selected expected schoolwide learning results examined by the school)  

 
The school district has developed 14 Learning Outcomes for the students.  Each outcome has a 
clear descriptor of what is meant by the outcome and what are the learning expectations for the 
students..  These Outcomes are clearing understood by the various stakeholders and form the 
foundation for the schools varied and outstanding instructional programs.  These outcomes 
become the focal point for the development of lesson plans, field trips and many of the 
extracurricular activities. Furthermore the school has developed a comprehensive measurement 
system for four of the fourteen outcomes. 

 
3.  The gathering and analyzing of data about students and student achievement 

The staff of the school utilizes numerous methods for gathering and analyzing data about the 
students and student achievement. These measurements include the various state required testing 
as well as district developed methods for measuring achievement on each of the adopted 
outcomes. 

4. The assessment of the entire school program and its impact on student learning in 
relation to expected school-wide learning results, academic standards and 
WASC/CDE criteria 

The staff is very aware of the need to utilize assessment tools to measure the impact on student 
learning in relationship to the 14 adopted school-wide learning outcomes.  There is a strong 
emphasis on maintain and increasing academic excellence in all departments.  The various 
stakeholders take great pride in the high achievement levels evident in the student body.  

5. The alignment of a long-range action plan to the school’s areas of need; the 
development and implementation of an accountability system for monitoring the 
accomplishment of the plan 

The long -range actions plans are clearly aligned with the schools areas of need.  The action 
plans that were developed for academic growth also have assessment systems so that the levels 
of achievement can be monitored.  All action plans have methods of assessing progress and list 
by title the individuals responsible for accomplishing the goals.  Furthermore, the means to 
report progress on each action plan are described. 

 

 

Chapter IV: Quality of the School’s Program 

Part A:  What Currently Exists  
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CATEGORY A.  ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, 
LEADERSHIP AND STAFF, AND RESOURCES 

A1.   To what extent does the school have a clearly stated vision or purpose based on its 
student needs, current educational research, and the belief that all students can achieve 
at high levels? 

To what extent is the school’s purpose supported by the governing board and the 
central administration and further by expected schoolwide learning results and the 
academic standards? 

 
“The ultimate purpose of Tamalpais High School is to prepare the young people of this 
community to become better men and women in whatever walk of life they may engage. We do 
this by maintaining a learning community that celebrates diversity, honors excellence, and 
provides students the opportunity to question, create, think, and dream.” 

        
Tamalpais High School Vision Statement 

 
The school reports that Tamalpais High School’s vision statement was created ten years ago by a 
committee of staff members. The vision statement recognized the cultural, ethnic, and 
socioeconomic diversity of the community. The school also recognizes that students have diverse 
academic abilities as evidenced by data drawn from various sources at the site and the district 
levels. The achievement of high performing students is supported by honors and AP class course 
offerings. Students have a 73% passage rate on AP exams. 
 
Tamalpais High School has responded to the needs of students that are struggling and are in need 
of support. As a result, the Algebra Assistance Program and the Martin Luther King Tamalpais 
Collaborative were developed to serve this population’s needs. Furthermore, academic 
workshops, special education programs, the Beacon Program and the expansion of the Library 
hours are other strategies that the school has implemented to support students. The school has 
placed additional emphasis and focus on the ninth grade level and has developed a pilot program, 
the 9th Grade Support Collaborative, supported by district funds. 
 
The staff reports that their decisions are data driven and that the district has provided financial 
support to increase academic opportunities for students. Six different committees monitor and 
support the school’s progress toward meeting Tamalpais High School’s vision: TAM Site 
Council, the Honors and AP Forums (a district level committee), the Instructional Council, the 
New Teacher Induction Programs, Marin Teachers Network, Department Chair Council and the 
Principal’s Cabinet.  In spite of these efforts, some students continue to struggle to meet the 
district outcomes.  
 
Tamalpais High School holds firm to the belief that all students can achieve at high levels with 
the appropriate level of support.  The focus group believes that Tamalpais High School needs to 
narrow the achievement gap evident in the student data by providing more support for 
underachieving students. 
 
A2.   To what extent does the governing board have policies and bylaws that are aligned 

with the school’s purpose and support the achievement of the expected schoolwide 
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learning results and academic standards based on data-driven instructional 
decisions for the school? 

To what extent does the governing board have delegate implementation of these 
policies to the professional staff? 
To what extent does the governing board monitor regularly results and approve the 
single schoolwide action plan and its relationship to the Local Educational Agency 
(LEA) plan? 
 

The Twenty-First Century Instructional Framework is a district wide focus that encompasses 
four broad outcomes for students to achieve upon graduating: Academic Foundation, Acquisition 
of Necessary Skills, Career Planning and Experience Beyond the Classroom. The school reports 
that there are fourteen district established student learning outcomes that are aligned with the 
California State Standards. District department meeting times are used to monitor student 
progress with the curriculum and modifications are made accordingly. Student handbooks clearly 
state academic policies, behavioral policies, attendance guidelines and discipline procedures. 
District department meeting time provides ongoing discussion and modification of curriculum 
based on the state and district standards.  
 
Marin Teachers Network (MTN) provides information on student achievement which ultimately 
drives any changes. The MTN gathers data from district and state level assessments and uses 
disaggregated data to evaluate the effectiveness of each of the school’s programs. Consensus is 
sought when changes to the curriculum are needed. Teachers are responsible for implementing 
the standards in their content area and various assessments are used throughout the year to 
monitor student learning. 
 
Ninth grade achievement data is collected from the 9th grade Direct Write and Core Literacy 
Portfolio. The Instructional Council and the district reviews the data and the students’ strengths 
and weaknesses are identified and used to implement professional development and goals for 
teachers. Three staff development days have been set aside to support professional development. 
The governing board delegates the implementation of standards-based programs throughout the 
district. This includes entrance requirements for Honors and Advanced Placement and 
curriculum development cycle stages that establish and review courses and make necessary 
changes in response to student needs. 
 
Action Plan #2 of Tamalpais High School's Three Year Plan drafted in 2005 is to increase 
participation and improve performance of all students on district graduation outcomes and state 
tests, particularly the Core Literacy Portfolio and the CAHSEE. In the plan, Title I funds are to 
be used to supplement instruction for low performing students.  In addition, benchmarks are to 
be created for the Core Literacy Portfolios to begin support at the 9th grade level. 
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A3. To what extent based on student achievement data, does the school leadership and staff 
make decisions and initiate activities that focus on all students achieving the expected 
schoolwide learning results and academic standards? 

To what extent does the school leadership and staff annually monitor and refine the 
single schoolwide action plan based on analysis of data to ensure alignment with 
student needs? 

 
Student achievement data from Tamalpais Union High School District’s Direct Write and Core 
Literacy Portfolio, data from California State Standards scores, student performance on site level 
courses drive decisions and have resulted in program implementation. For example, student 
achievement data on Core Literacy Portfolios led to increased funding to support student 
learning. As a result, teacher release time is given to support students that have not met the Core 
Literacy Standards. Title I and Tam High Boosters have paid for teachers to provide after school 
tutoring.  
 
A partnership with the middle school has been established to assist and support incoming 
freshman transition into high school. The middle school program known as the Martin Luther 
King Academy provides data on students that need support. Additionally, the Algebra Assistance 
Program was developed by the Mathematics Department to support incoming freshmen in 
Algebra.  The school reported using data to identify that English Language Learners were 
struggling in a variety of subjects. As a result several academic sheltered classes were created in 
Algebra, Geometry, World and US History courses, English, Science, Government and 
Economics.  
 
Tamalpais High School offers several courses to support career-technical education opportunities 
for students. For example: Introduction to Computers, Computer Programming, Workplace 
Learning, Web Design, Computer Applications and Independent Learning are all aligned to 
model curriculum standards that are adopted by the State Board of Education. Regional 
Occupational Program course offerings further expand career-technical education offerings. The 
school lists the Academy of Integrated Humanities & Media (AIM), Sports Medicine, Auto 
Technology, Drafting and Construction Design, Construction Technology and Architectural 
Design as ROP courses offered at Tamalpais High School. 
 
 
A4.  To what extent does a qualified staff facilitate achievement of the academic standards 

and the expected schoolwide learning results through a system of preparation, 
induction, and ongoing professional development? 

Tamalpais High School reports that every teacher is highly qualified and that new teachers must 
meet No Child Left Behind requirements including the CLAD certification. Veteran teachers 
must meet the SDAIE requirements to maintain their teaching credentials. The district has made 
a financial commitment to support veteran teachers’ certification course work. Additionally, 
twenty-eight teachers have Master’s degrees and four hold doctorates.  New program 
implementation is supported by professional development and the district sponsors subject 
specific work shops at the local and national levels.  Teachers can also apply for professional 
development funds to attend specific workshops to enhance teaching practices and subject matter 
pedagogy.  In 2004, funding for a Staff Development Coordinator was not renewed. There 
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continues to be a need to develop more comprehensive program for staff development. 

     

 
A5.  To what extent are leadership and staff are involved in ongoing professional 

development that focuses on identified student learning needs? 

The district/school professional development is based upon identified needs.  Data is compiled 
from various assessments and published in the School Accountability Report Card. Teachers 
analyze student work by attending Direct Write and Core Literacy Portfolio scorings. The 
students’ work is scored according to two criteria, the ability to communicate effectively and the 
ability to read and analyze material in a variety of disciplines. Understanding by Design 
Workshops for second year teachers provide guidance for developing challenging standards-
based learning experiences and effective assessment of student learning. 
 
Collaboration between English and Social Studies teachers resulted in the creation of the Ninth 
Grade Core designed to identify and improve student literacy. This program also prepares 
students to succeed on the ninth grade Direct Write Assessment and Core Literacy Portfolio. 
The school reports that professional development opportunities are driven by the district but 
opportunities are limited for veteran teachers.  The school has utilized other categorical funds to 
provide expanded staff development offerings to all teachers. 
.  

     

 
A6.  To what extent are the human, material, physical, and financial resources sufficient 

and utilized effectively and appropriately in accordance with the legal intent of the 
program(s) to support students in accomplishing the academic standards and the 
expected schoolwide learning results? 

Tamalpais High School reports that human resources are utilized effectively to support students’ 
abilities to attain the academic standards and expected school wide learning results. Staff 
members are highly qualified to teach in their credentialed areas and many have certification to 
teach English Language Learners. New teachers are evaluated and supported through BTSA and 
veteran teachers have opportunities to work with peers. The district’s Peer Assistance Review 
Program is in place to support veteran teachers that are not meeting the California State 
Standards for the Teaching Profession. 
 
Support services include the counseling staff, health technician, service learning opportunities in 
special education and the Bay Area Community Resource. All provide support for students in a 
range of capacities such as academic counseling and drug education programs. These support 
services along with the school administration comprise the Case Review Team which meets 
regularly to identify, plan and coordinate student interventions based on student academic 
achievement, behavior and attendance. The College and Career Center is often the focal point of 
college planning and the hub for career exploration. 
 
The Peer Resource Program promotes and trains students to be role models for other students. 
Additionally, student leadership is developed through the Link Crew Program comprised of 
upperclassmen who help new students transition to Tamalpais High School.  New student 
transition is further supported by the Freshman Transition Program which includes an optional 
summer school session at Redwood High School and the 9th Grade Support Collaborative and the 
9th grade Core. 
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District and site level funding are allocated through various channels including the Tamalpais 
High School Site Council (TSC) and the Tam High Foundation. The TSC consists of the 
principal, certificated and classified employees, students and parents. The school’s three-year 
plan is developed approved and monitored through the TSC. The TSC allocates resources based 
on student needs. The Tam High Foundation was developed by parents and has provided 
financial support to enhance classroom programs and upgrade the library with new furniture and 
books. 
 
Tamalpais High School has undergone an extensive modernization of the campus which has 
resulted in the renovation of most infrastructure. Improvements include a language lab used by 
the world languages classes and two other computer labs for class use. A fully equipped, modern 
theatre has been built and a new swimming pool is planned for the near future. The 
modernization steering committee meets regularly to discuss decisions and plans regarding the 
modernization phase. The school has reported that the use of portables to house the science 
classrooms limits adequate lab facilities. The portables are also not part of the main campus and 
create a feeling of isolation for some staff members. 
 
The current school student information system (PowerSchool) is going through some changes 
that will include the implementation of a new program called e-School Plus. 
 
Areas of strength for Organization: Vision and Purpose, Governance, Leadership and Staff, 
and Resources  
 

• The school and district have established clear and concise student outcomes that align 
with state standards. 

• The district provides funding for the school to assist with low achieving students through 
a portfolio support program and the at risk program.  

• Parent support organizations, such as the Boosters Club and the Tam High Foundation, 
provide extra funding for programs. 

• New teachers are well supported through a Two Year Teacher Program designed at the 
district level as well as through BTSA.  

• 9th Grade Support Collaborative provides students with mentors/advisors/programs for 
students at risk. 

 
Key issues for Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources that need to be addressed to ensure quality education for all students. 
 

• Student achievement data needs to be utilized and analyzed more effectively to design 
and drive implementation of programs and to determine an ongoing professional 
development plan for all teachers.  

• 9th grade transition needs to be better developed including more assessment work prior to 
high school. 

• Training and support for staff will be needed to implement the new student information 
system. 

• Campus modernization has created a sense of isolation among all. More effort is needed 
to develop staff cohesiveness. 
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Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 

 
• Focus group meetings 
• Classroom observations  
• Interviews with staff, students, and parents 
• Self-study 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CATEGORY B.  STANDARDS-BASED STUDENT LEARNING: CURRICULUM 
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B1.  To what extent do all students participate in a rigorous, relevant, and coherent 
standards-based curriculum that supports the achievement of the academic standards 
and the expected schoolwide learning results? 

To what extent are the expected schoolwide learning results accomplished through 
standards-based learning (i.e., what is taught and how it is taught)? 
 

All students participate in a curriculum which is college preparatory, UC approved, and 
standards-based.  District-wide courses of study are linked to the state standards, and courses at 
Tamalpais High School are also aligned with the District’s 14 Learning Outcomes.   
 
The curriculum supports the achievement of the academic standards and the ESLR’s (District 
Learning Outcomes); for example, Outcome 1 (effective communication) is addressed across all 
disciplines.  Other examples are the Core Literacy Portfolio and the Direct Writing Assessment, 
which are used to measure student proficiency on Outcomes 1 and 2.  All 9th and 10th grade 
teachers prepare and assist students in the preparation of their portfolio. 
 
The school provides a variety of support programs to engage students and to ensure their success. 
Examples include a twice-weekly tutorial period, 9th Grade Support Collaborative, and sheltered 
instruction.  TPRS, a strategy that resulted in a dramatic improvement in student success in first-
year Spanish, was instituted in 2005-2006.  Small Learning Communities, such as CTE and 
AIM, have been important curricular innovations that have been developed since the last WASC 
visit.  In addition, Tamalpais High School reaches out to its feeder schools to facilitate a smooth 
transition from middle school to high school. 
 
The rigor of the curriculum is evident in the increased number of Advanced Placement courses 
being offered at the school, the increase in the number of students taking and passing these 
courses, and the improvement in CST scores in 2006 in 9th grade ELA, Geometry, Biology, and 
Chemistry.   
 
The school acknowledges that increasing the relevance of their academic courses and broadening 
ROP course offerings are challenges that they face.  The school articulates a need to broaden 
course offerings to include more “hands-on” opportunities to attract more “disaffected” students 
and to help them find greater relevance in their education.  A critical academic need identified by 
the school is the need to increase opportunities for students to connect academic content to real 
world settings in order to enhance the relevance of learning and to prepare students for life 
beyond high school through internships, shadowing, career academies and/or career pathways.  
Focus group members noted, however, that the increase in internships, school to career offerings 
and activities, and increased community connections has been one of the most significant 
curricular developments since the last WASC visit. 
 
The school recognizes that the highest achieving students are primarily white and that African 
American and Hispanic students tend to be the lowest achieving.  The school also acknowledges 
the necessity of finding ways to increase student diversity in high-level academic courses.  The 
Spanish for Spanish Speakers course, developed since the last WASC visit and based on 
exemplary programs observed at other schools, is one way in which this concern has been 
addressed:  All students enrolled in this course passed the AP Spanish test.  Improved 
achievement for ELD students has been another positive outcome of this course.  
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One of the areas of critical academic need identified by the school is the need to increase equity 
of opportunity and access to all programs at the school so that there is proportional 
representation among all subgroups of students.  One way in which this concern is currently 
being addressed is through programs sponsored by the Marin Educational Fund; these programs 
target students who typically do not attend college.  Summer institutes, financial aid workshops, 
and mentors (adult and peer) are components of the Marin Educational Fund structure.  One of 
the tasks in Goal #4 of the school’s action plan is the creation of a committee to implement an 
academic opportunity plan.  The school notes the increasing difficulty of serving all students in 
heterogeneously grouped classrooms and providing access to other classes that promote 
advanced achievement.  
 
While tutorial and other one-on-one instruction is available, some students seem to still fall short of 
the school outcomes expected.  
 
B2.  To what extent do all students have access to the school’s entire program and assistance 
with a personal learning plan to prepare them for the pursuit of their academic, personal, and 
school-to-career goals? 

Tamalpais High School acknowledges the importance of increasing equity of opportunity and 
access to all programs and classes at the school so that there is proportional representation 
among all subgroups of students.  Examples of current efforts that the school has in place are the 
Ninth Grade Summer Transition Program, morning classes at MLK Academy, the Spanish for 
Spanish Speakers class, ELAC meetings on Sunday afternoons to accommodate parents, and a 
bilingual Library Specialist.  In addition, the Tamalpais Beacon Center has partnered with 
Tamalpais High School to organize community support of underserved youth by increasing their 
access to enrichment, tutorial and recreation programs and services. 
 
The school effectively addresses the needs of their high achieving students through the 
AP/Honors programs and has also been very successful with alternative pathway programs, such 
as CTE and AIM.  The small learning communities model is providing a way for staff to look at 
the 9th through 11th grades so that students are supported through their junior year. The school 
recognizes the need to continue to develop alternative curricular pathways for their non-college 
bound student populations in order to promote higher academic achievement, increased 
engagement, and personalization in instruction. 
 
Tamalpais High School assists students with personal learning plans to prepare them to pursue 
academic, personal, and school-to-career goals.  The Counseling Department begins working 
with students when they are freshmen to assist them in making scheduling decisions. 
Sophomores complete a self-assessment to determine career strengths and interests.  Counselors 
help juniors plot their post-secondary plans.  The College and Career Center plays an important 
role in preparing students for post-secondary life; students and parents voiced particular 
appreciation for the email contact provided by the CCC Coordinator who keeps them informed 
about scholarships, SAT and ACT  information, and financial aid workshops. 
 
The school offers many opportunities for students to visualize possible career and personal 
pathways:  A Marin County Office of Education liaison matches students with internships 
appropriate to their subject area. While students currently have field trip opportunities (e.g., 
Grammy Career Day) which allow them to examine careers, the school wants to expand 
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internship opportunities for all of its students. 
 
B3.  To what extent are students able to meet all the requirements of graduation upon 
completion of the high school program? 

The District requires rigorous completion of several requirements in order for students to graduate.  
Staff  begin working with students toward this end in the freshman year.  The Counseling 
Department serves as a line of defense to prevent students from slipping through the cracks.  
Academic Workshop is an additional offering instituted to help improve students’ academic 
performance at the high school and to improve skills that students will need after graduation. 
Summer school offerings are in place to help those students wishing to make up credits.  A literacy 
coach works with juniors and seniors who have not yet met the district’s portfolio requirements. 

The 15%-20% under-performing at the school is cause for concern.  The self-study has 
acknowledged this problem and feels one solution is more ROP offerings as wells as targeted 
academic support for students in grades 9-11.   
 
Areas of strength for Standards-Based Student Learning: Curriculum  
 

• District and school commitment to students’ meeting Outcomes 1, 2, 3, and 5  
• Clear and concise student outcomes that align with state standards  
• Variety of support programs for students who need assistance in meeting standards  
• Increased efforts to support underserved youth  
• Articulation with feeder schools and outreach to minority communities 
• Implementation of small learning community structures  

 
 
Key issues for Standards-Based Student Learning: Curriculum that need to be addressed to 
ensure quality education for all students. 

  
• Develop alternative curricular pathways for non-college bound student populations in 

order to promote higher academic achievement as well as increased engagement and 
personalization in instruction  

• Diversify curricular models to provide greater connections and enrichment experiences 
for minority populations in order to close the ever-widening achievement gap 

• Increase minority student preparation for and participation in AP/Honors courses, AIM, 
Drama and Global Studies  

• Provide collaboration time for staff to participate in staff development opportunities 
linked to improving student achievement 

 
 
 
 
 
Important evidence from the self-study and the visit that supports these strengths and key 
issues include the following: 
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• Focus group meetings 
• Classroom observations  
• Student work (evidence binders) 
• Conversations with staff, students, and parents 
• Self-study 

     

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CATEGORY C.  STANDARDS-BASED STUDENT LEARNING:  INSTRUCTION 
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C1.  To what extent are all students involved in challenging learning experiences to achieve 
the academic standards and the expected schoolwide learning results? 

Instruction at Tamalpais is based on school and district Outcomes (ESLRs) and state standards, 
which are rigorous and attempt to prepare students for life after high school.  Students are 
exposed to primary source documents in their courses and complete hands-on projects.  The 
district-wide Core Literacy Portfolio, a graduation requirement completed during ninth and tenth 
grades, serves as an opportunity for students to reflect on and describe their work from all of 
their ninth and tenth grade courses.  For struggling and at-risk students, Tamalpais has Academic 
Workshop classes and literacy coaches to further support students and challenge them on a 
different level.  In addition, EL and Special Education students have sheltered classes and RSP to 
guide them through the portfolio and skill-building activities.  These students also receive direct 
assistance with their academic coursework.  In RSP classes, students have opportunities to 
investigate post-graduation options and internships.   
 
To further address the school and district Outcomes, Tamalpais students are provided with a 
number of instructional methods to not only challenge students, but to motivate the not-so-
motivated.  The mode of instruction may be visual, through demonstrations and videos.  
However, while courses at Tamalpais are college preparatory, students also participate in 
kinesthetic learning in science labs, auto shop and drama and in student-centered instruction in 
wood shop, ceramics and music.  Also, students have the opportunity to participate in the AIM 
multimedia academy, which includes hands-on, authentic activities through a collaborative 
instructional approach.  Students expressed concerns that rigor within the same courses is not 
universal. 
 
While teachers are frustrated with the achievement gap, it is evident that Tamalpais teachers are 
actively challenging their students and making strong attempts to help all students.  The low-
achieving subgroups tend not to perform well in everything from daily homework to long-term 
projects.  Spanish teachers have started to address the achievement gap in their instruction by 
piloting a new method of instruction: TPRS (Teaching Proficiency through Reading and 
Storytelling).  The program will help students build oral and written fluency and have the ability 
and motivation to move on to the next level of Spanish.   

 
C2.  To what extent do all teachers use a variety of strategies and resources, including 

technology and experiences beyond the textbook and the classroom, that actively 
engage students, emphasize higher order thinking skills, and help them succeed at high 
levels? 

Students at Tamalpais are exposed to a wide variety of instructional methods in all types of 
classes from core academics such as English and science to electives such as band and drama.  
The main source of instruction is in the form of student centered interactive lecture which tends 
to be the first step in encouraging critical thinking.  Teachers use methods such as inquiry, 
demonstrations and reciprocal teaching to further engage their students.  Many classes invite 
guest speakers to talk about real-life issues related to topics of study.  Also, many teachers assign 
class projects based on real-life experiences such as financial portfolios and health and fitness.  
In the AIM academy, students create documentary films based around a research question.   
 
The School to Career Liaison places students in internships and job shadow opportunities so 
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students have access to workplace learning and mentoring.  There are also many field trips to get 
students off campus to go on museum visits or watch journalists at work. The Global Studies 
trips allow students to travel to other countries for first-hand experience in the outside world.   
 
The use of technology is widespread throughout the school.  For example, students are using 
Vernier probes in science, a state of the art language lab and graphing calculators in 
mathematics.  Teachers utilize technology for instruction through PowerPoint presentations, 
web-based videos and research-based projects.  Students are also required to demonstrate 
proficiency in technology as a graduation requirement. 
 
Teachers have expressed a need for collaboration time; however there is currently limited  formal 
schoolwide collaboration.   

 
Areas of strength for Standards-Based Student Learning: Instruction. 
 

• Tamalpais High School provides challenging and rigorous courses.  
• There is widespread use of student-centered instruction to engage students in the 

learning process.  
• Students engage in higher order thinking skills through creative and varied 

instruction. 
• Tamalpais has good academic support programs in place to further assist students. 

 
Key issues for Standards-Based Student Learning:  Instruction that need to be addressed to 
ensure quality education for all students. 
 

• Tamalpais needs to develop a formal staff development program and increase 
opportunities / time for teacher collaboration and planning. 

• Teachers need to create more authentic instruction to help students connect lessons to 
the outside world. 

• Although some teachers are using differentiated instruction in their classes, it is 
important to increase implementation of differentiated instruction to assist in closing 
the achievement gap.   

• There is a need to ensure consistent content, instruction and assessment of the same 
course as presented by different instructors.   
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Important evidence from the self-study and the visit that supports these strengths and key 
issues include the following: 
 

• Self-study 
• Classroom evidence binders 
• Classroom observations 
• Focus group interview 
• Teacher interviews 
• Student focus groups 

 

CATEGORY D.  STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND 
ACCOUNTABILITY 

D1. To what extent does the school use a professionally acceptable assessment process to 
collect, disaggregate, analyze and report student performance data to the parents 
and other shareholders of the community? 

The Tamalpais High School staff uses extensive assessments to report student performance.  
State assessments include all the major standardized tests and data from STAR and CST are 
analyzed annually.  The District’s Assistant Superintendent of Instruction presents this data to 
the staff every fall.  The staff then has whole school and department discussions to identify 
necessary interventions to increase student performance.   
 
District assessments include the Literacy Portfolio and the Ninth Grade Direct Write.  Teachers 
from the district participate in the scoring of these assessments and immediately reflect on the 
gaps between instruction and learning in their classrooms.  Results from the Literacy Portfolio 
are also presented at a staff meeting in the fall so teachers may determine what areas need more 
focus in the classroom. 
 
The Assistant Superintendent of Instruction also compiles a report of D, F, and I grades and 
disaggregates the data based on gender, ethnicity and grade level.  Tamalpais can then target 
students in need of further assistance.  The staff recognizes a need to develop a follow-up plan to 
address the achievement gap that is clear to staff, students and parents.   
 
Parents receive some data information.  Only STAR and SAT results are sent in the mail to 
parents.  However, the College and Career Center also sends parents information regarding 
student acceptances into colleges and universities.   
 
D2. To what extent do teachers employ a variety of strategies to evaluate student 

learning? 

To what extent do students and teachers use assessment results to enhance the 
educational progress of every student? 

 
 
It is evident that a wide variety of assessments are being used at Tamalpais to evaluate student 
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learning.  From the Core Literacy and Sportfolio portfolios and papers to presentations and tests, 
students are exposed to different assessments across the curriculum.  Students in elective courses 
may also be producing a product as their assessment.  For example, in Ceramics, students create 
bowls, Auto Shop students repair a car, and in PE students participate in dance.  Many teachers 
are also using the assessments as a way to analyze their own instruction to find areas to re-teach 
or provide further depth and to identify individual students who need more support.  AP teachers 
make use of data from the College Board to modify and enhance student success in AP courses.  
 
The math department uses the MDTP Readiness Test from UC Berkeley to adjust instruction and 
to determine student placement in subsequent math courses.  This process also enables teachers 
to track students’ progress throughout their high school career at Tamalpais.   
 
The Special Ed department uses its assessments to help general education teachers make 
appropriate modifications for Special Ed students in their classes.  Also, data is used to 
determine eligibility and placement in special education services.   
 
D3. To what extent does the school with the support of the district, and community have an 

assessment and monitoring system to determine student progress toward achievement 
of the academic standards and the expected schoolwide learning results? 

 
D4. To what extent does the assessment of student achievement in relation to the academic 

standards and the expected schoolwide learning results drive the school’s program, its 
regular evaluation and improvement and usage of resources? 

Tamalpais High School and the District continually monitor student progress, especially through 
the District’s required assessments, the Ninth Grade Direct Write and the Literacy Portfolio.  
These assessments are directly correlated to the District’s Outcomes and state standards.  While 
there is time from the district to grade the assessments, there is not enough time for teachers to 
work together to make modifications to their classroom instruction.  Support from the District is 
also evident through its funding of the Ninth Grade Support Collaborative, which employs 
special instructors to support the most underachieving students.  The Tam High Foundation 
funded the hiring of five “readers” to work with these students to pass the District’s assessments. 
 Students and teachers receive regular feedback on student progress.  
 
Articulation with the feeder schools has led to collaboration and the creation of assessments for 
high school course placement in World Languages and the Ninth Grade Transition Summer 
Program, a program for the most at-risk incoming freshmen.  The World Languages Department 
adopted TPRS (Teaching Proficiency through Reading and Storytelling), a program to help more 
students be successful in Spanish I and II.  After one year, the program has shown evidence of 
student retention from Spanish I to Spanish II. 
 
The EL program must constantly monitor its students and this is evident through benchmark 
standards recorded twice a semester.  This further informs teachers how to adjust instruction in 
sheltered courses.  The guidance counselors review student cumulative files of incoming ninth 
grade students and meet with students annually to review their high school and post-secondary 
plans.   
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Areas of strength for Standards-Based Student Learning: Assessment and Accountability  
 

• Tamalpais High School and the Tamalpais Union High School District have developed 
comprehensive program of student assessments. 

• Teachers in all curricular areas employ a wide variety of assessment strategies to evaluate 
student learning.   

• Tamalpais High School has a number of programs in place to address the needs of 
students identified through district and site assessments who are not yet proficient in core 
curricular areas. 

 
Key issues for Standards-Based Student Learning: Assessment and Accountability that need to 
be addressed to ensure quality education for all students. 

• Communication of assessment results to parents should fully explain the scope and 
significance of the data collected with special attention made to parents of low-achieving 
students.  

• Once the assessment results are communicated to staff, parents and stakeholders, there 
needs to be a clear plan of how Tamalpais High School will address the areas of student 
needs.   

• Although excellent use of assessments is evident throughout the academic program, there 
should be coordination of the information these assessments provide to modify and 
enhance the teaching/learning process.   

• Staff development activities should be designed to provide teachers time to analyze 
assessments to differentiate curriculum and modify instruction to meet the needs of 
students. 

Important evidence about student learning from the self-study and the visit that supports these 
strengths and key issues include the following: 
 

• Self-study 
• Classroom evidence binders 
• Focus group interviews 
• Student interviews 
 

 

 

 

 

 
 
 
CATEGORY E. SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL 
AND ACADEMIC GROWTH 
E1. To what extent does the school leadership employ a wide range of strategies to 
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encourage parental and community involvement, especially with the teaching/learning 
process? 
 
Tamalpais High School encourages parental involvement in various committees, which support 
teaching and learning; examples include PTSA, Tamalpais Site Council, Athletic Boosters, 
SARB, and THUMB.  The Tamalpais High Foundation has raised nearly a million dollars over 
the past five years; these funds provide educational equipment, some program support, and 
assistance with facilities modernization.  In addition, the school has an outreach program to 
Marin City, which includes collaboration with its feeder school.  Outreach to members of the EL 
community includes staff members making personal contacts with Latino families and 
conducting Sunday meetings to introduce parents of EL families to the high school.  Site 
administrators also have several nighttime meetings to discuss topics of interest with parents. 
 
An area in which parents and staff have expressed the desire for additional communication is 
assessment results:  The scope and significance of data results should be more fully explained to 
the greater community as should clearly focused action plans for addressing achievement gaps. 
 
Examples of community involvement with the teaching/learning process include job and 
internship opportunities provided by local businesses.  The Beacon Center brings agencies such 
as Marin Interfaith Youth Outreach, Young Scholars Program, Dynamic Solutions, Quest Youth 
Development Program, and the Harvest Project onto campus to support student success. 
 
Of particular note is that on one day of the school visit the Drama Department was hosting 4 
“guest artists” from the community who were leading instructional workshops for students in the 
Honors Theater/Directing program. 
 
While significant efforts have been made to reach out to the parents and students of the outlying 
communities served by Tamalpais High, focus group members continue to express concern 
regarding the involvement and investment of those sub-populations.   
 
 
E2. To what extent is the school a safe, clean, and orderly place that nurtures learning? 
 
As the school’s vision illustrates, maintaining a safe learning community is very important to the 
school’s stakeholders.  Campus supervisors, staff assistants, and administrators collaborate 
closely with the Mill Valley Police Department to ensure a safe campus.  Administrative visits to 
classrooms to review behavior policies, emergency preparation activities throughout the year, 
and freshman orientation discussions all contribute to parents, students, and staff’s feeling safe at 
school. The GSA Club and Peer Resource classes are conducting awareness campaigns and class 
presentations to make the campus safe for all students, and surveillance cameras will be installed 
in spring 2007 to assist with safety measures.  Although students, teachers and parents report that 
the Tamalpais campus is a safe environment, statistics regarding the number of suspensions for 
fighting represent a sharp increase over the previous year.  
 
To what extent is the culture of the school characterized by trust, professionalism, high 
expectations for all students, and a focus on continuous school improvement? 
 
The school reports that a level of trust exists among the staff because the school employs 



WASC/CDE Visiting Committee Report 

30 

stakeholder involvement and shared decision-making.  However, according to the 2005 
Perception Survey, teachers struggle with levels of trust and professionalism.  Some cynicism 
and resentment has built up among staff because of teacher/department perceptions of neglect. 
Focus group members indicate that one reason for this results from the lack of a central location 
on campus for teachers and staff to meet informally at lunch or other times, and from the absence 
of time for school-wide staff development and collaboration. 
 
The 2005 survey indicates that students trust their teachers, and several programs foster a sense 
of trust among the school community: the 9th Grade Summer Transition Program, Camp 
Everytown, CTE, AIM, the Health Career Pathway pilot, and the Condom Availability Program. 
 
Teachers have high expectations for student learning and focus on continual school 
improvement.  However, the teaching staff believes that a “divisive line” has been drawn 
between too many students having difficulty meeting minimum district graduation requirements 
and the high-achieving UC-bound students who value grades more than grounded learning 
experiences. 
 
Focus group members indicate that Tamalpais students are “over pressured and over stressed,” 
an opinion supported by survey results that indicate 56% of Tamalpais students feel that 
workload is the main cause of stress; 52% indicate that getting into college provides the greatest 
stress.  Unique to Tamalpais High is a culture of parent and community expectations for student 
success that leads to excessive competition between and among students, over scheduling of AP 
courses, and consequently, undue pressure and stress.  
 
Tamalpais High School provides professional development far beyond the state allotment in 
order to emphasize literacy and curricular alignment to the standards.  There has been an on-
going collaboration between the Social Studies and English Departments (9th Grade Core), and a 
9th Grade Support Collaborative was developed this past year to help under-performing students 
improve their literacy skills. 
 
 
E3. To what extent do all students receive appropriate support along with an 
individualized learning plan to help ensure academic success? 
 
Students receive academic support in a variety of ways at Tamalpais High School.  Examples of 
the school’s effectiveness in reaching out to students at all levels of learning include the efforts 
of the Counseling and Special Education Departments, the literacy coaches, SSTs, IEPs, 504 
plans, and after school tutoring.  Since the last WASC visit in 2000, tutorial procedures were 
revised to ensure more effective use of tutorial time.  Focus group members express concern 
regarding a lack of consistency among and between teachers regarding content of the tutorial 
program and teacher expectations for student performance and behavior.   
 
Programs for low-performing students include the Title I program, which focuses support on 9th 
and 10th grade students at risk; the 9th Grade Support Collaborative, the Algebra Assistance 
Program, and the MLK Tamalpais Collaborative. 
 
The school recognizes that their minority populations (African American and Hispanic students; 
special education, ELL, and SED students) continue to struggle despite the school’s efforts to 
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support them.  The school notes that minority populations are in need of additional support in 
order to make sufficient progress toward meeting district and state outcomes and standards. 
 
Two goals in the school’s action plan address the need for additional support to help ensure 
academic success for all students.  One of the tasks in Goal #1 is the creation of a matrix of all 
academic and support programs; another is the building of a collaborative effort with community 
resources and support structures within and outside of the school.  The tasks in Goal #4 include 
the investigation of programs (e.g., AVID, pre-AP) to enhance academic skills and to prepare 
students for rigorous academic classes. 
 
The Counseling Department manages and monitors students’ individualized learning plans 
throughout their high school careers.  Each counselor is responsible for ensuring that all the 
students in his/her caseload make progress toward graduation.  Focus group members express 
that one way in which all students may not be receiving support results from a lack of 
consistency among teachers within a given department or course regarding expectations for 
student performance, workload, and assessment. 
 
 
E4. To what extent do students have access to a system of personal support services, 
activities and opportunities at the school and within the community? 
 
There are a variety of personal support services in place for students at Tamalpais High School.  
These include Bay Area Community Resources, Link Crew, Peer Resource, the Beacon Center, 
the College and Career Center.  School counselors, BACR counselors, school psychologists, and 
campus supervisors offer emotional support to every student on campus.  Mental health services 
include individual and group counseling, conflict resolution/peer mediation services, crisis 
counseling, and student and staff mental health education.  Students also remarked that health 
and related services provided by the school nurse were an invaluable resource. 
 
Across all demographic areas, students were quick to indicate that they knew where to turn for 
support and assistance with both academic and social/emotional concerns.  Student interviews 
indicated that the counseling department at Tamalpais High School is doing a commendable job 
of serving a diverse school population. 
 
 
 
 
 
 
 
 
 
 
Areas of strength for : School Culture and Support 
 

• The school is a safe and secure place for learning where students are treated respectfully 
• Staff  is committed to improving students’ literacy skills 
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• District funding is provided for the support and to assist low-achieving students (e.g., 
portfolio support program and at-risk program) 

• The 9th Grade Support Collaborative provides mentors, advisors, and programs for 
students at risk 

• There is genuine care and concern for the personal well being of Tamalpais High students 
on the part of all staff. 

• There is administrative support for teachers, staff, and programs that allows for creativity 
and risk-taking in classroom activities and extra-curricular organizations 

• A high level of two-way communication between staff and parents is evident. 
 
Key issues for : School Culture and Support that need to be addressed to ensure quality 
education for all students. 
 

• Continuation of efforts to ensure that non-English speaking students and parents feel 
welcome at the school 

• Additional communication and explanation of assessment results and plans for addressing 
achievement gaps (to parents and community members) 

• Continue addressing homophobia, sexism, and racism on campus 
• Consistent enforcement of school rules and policies regarding tardies, tutorial, and 

expectations for student conduct 
• Consistent content, instruction, and assessment of the same course as presented by 

different instructors 
• Development of a school-wide staff development plan to build trusting and professional 

relationships among staff members that includes time for Tamalpais High Teachers to 
collaborate and connect with teachers from within and outside their own department 

• Creation of additional support programs for under-achieving students and for non-college 
bound students that includes employability skills in a variety  of careers 

 
Important evidence about school culture from the self-study and the visit that supports these 
strengths and key issues include the following: 
 

• Interviews with students, staff members, and parents 
• Results of the perception survey 
• District established formalized assessments of school-wide learner outcomes 
• Interview with district level administration 

 
 
 
 
 
 
 
 
Part B: Synthesis of Schoolwide Areas of Strength and Schoolwide Critical Areas for 
Follow-up 
 

The various focus groups and the school leadership team provided accurate and complete 
schoolwide strengths and critical areas for follow-up in the self study.  The Visiting 
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Committee utilized these identified strengths and critical areas for most of the listed points 
below.  The visiting committee revised the list from the self study to reflect the findings of 
the committee. 
 

Schoolwide areas of strength: 
 
1. Tamalpais High School and the Tamalpais Union High School District have established clear 

and concise student outcomes that align with state standards, along with a comprehensive 
program of student assessments to address these outcomes. 

 
2. Tamalpais High School provides challenging and rigorous courses.  
 
3. Teachers in all curricular areas employ a wide variety of instructional and assessment 

strategies for student learning. 
 
4. Tamalpais High School has numerous programs in place to address the academic and 

personal needs of students. 
 
5. Tamalpais High School students are well supported by a strong and caring staff. 
 
6. The school is a safe and secure place for learning where students are treated with respect. 
 

Schoolwide Critical Areas for Follow-Up: 
 

1. There is a need to reduce the achievement gap between subgroups of students in state and 
local assessments as well as within courses, especially in the areas of reading, writing, and 
math. 

 
2. Student achievement data needs to be utilized and analyzed more effectively to design and 

drive implementation of programs and to determine an ongoing professional development 
plan for all teachers. 

 
3. There is a need to increase opportunities for students to connect academic content to real 

world settings in order to enhance the relevance of learning and to prepare for life beyond 
high school through activities and structures such as internships, shadowing, career 
academies, and/or career pathways. 

 
4. There is a need to increase equity of opportunity and access to all programs and classes at 

Tamalpais High School so there is proportional representation among all subgroups of 
students. 

 
5. There is a need to develop a formal staff development program and increase opportunities/ 

time for teacher collaboration and planning. 
 
6. There is a need for consistent content, instruction, and assessment of the same course as 

presented by different instructors. 
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Chapter V:  Ongoing School Improvement  

The staff developed school-wide action plans in four areas.  These action plans are 
comprehensive and address what appear to be major needs within the school community.    
 
Goal #1:  Reduce the achievement gap between subgroups of students in state and local 
assessments as well as within courses, especially in the areas of reading, writing, and 
mathematics. 
 
Goal #2:  Increase the collaboration of staff through the creation or expansion of staff 
development opportunities linked to increased student achievement. 
 
Goal #3:  Increase opportunities for students to connect academic content to real world settings 
in order to enhance the relevance of learning and to prepare for life beyond high school through 
activities and structures such as internships, shadowing, career academies, and/or career 
pathways. 
 
Goal #4:  Increase equity of opportunity and access to all programs and classes at Tamalpais 
High School so there is proportional representation among all subgroups of students. 
 
● Comments on school improvement issues 
 
The follow-up process that the school intends to use for monitoring the accomplishment of the 
school-wide action plans provides the following: 

1. Specific steps to be accomplished 
2. A timeline 
3. The person(s) responsible 
4. Ways of assessing progress 
5. Means to report progress to all stakeholders 
6. Resources needed 

 
The visiting team expects that the school will continue to examine student performance data and 
assessment results in order to gain a better understanding of the success of the students. 
 
In summary, the school leadership is confident that they will be able to continue improving on the 
outstanding instructional programs at Tamalpais High School.  The visiting committee believes that 
the work currently taking place will continue the improvement process. 
 


